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Abstract

The use of refugee education and inclusive practices in school textbooks is a crucial
way to promote diversity, equity, and social inclusion in education. It requires careful
consideration of content, cultural sensitivity, language support, and teacher training to ensure
that all students, including refugees, have the opportunity to learn and thrive. By
incorporating refugee education and inclusive practices in school textbooks, students are
exposed to a broader range of perspectives and experiences, fostering empathy and
understanding among their peers. Furthermore, it helps create an inclusive learning
environment that celebrates diversity and prepares students to be global citizens in an
increasingly interconnected world. Keeping this objective in focus, the current research
endeavor seeks to examine whether English as a Foreign Language (EFL) textbooks designed

for students in grades 6 to 12 and endorsed by the Bangladesh National Curriculum and
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Textbook Board refer to Rohingya refugees who sought refuge in Bangladesh due to the
Rohingya genocide carried out by Myanmar. The Rohingya crisis has had a significant impact
on Bangladesh, both socially and politically. It is crucial to understand how EFL textbooks
address this humanitarian issue, as they can foster students' empathy and understanding of the
plight of Rohingya refugees. Additionally, analyzing the portrayal of this topic in textbooks

can shed light on the inclusivity and sensitivity of the educational materials used in schools.

Keywords: EFL textbooks, inclusive education, refugees, Rohingya refugee

education, textbooks

Introduction

Inclusive education is an educational philosophy and approach that promotes the
inclusion of all students, regardless of ability, disability, background, or differences, in regular
mainstream classrooms and school activities. The fundamental idea behind inclusive
education is to create an environment where every student feels a sense of belonging, is given
equal opportunities for learning and participation, and is supported in achieving their full
potential (Lindsay, 2003). Inclusive education seeks to enroll students with diverse abilities,
backgrounds, and needs. This includes students with disabilities, those from diverse cultural
and linguistic backgrounds, and those with other unique learning requirements (Krischler,
Powell, & Pit-Ten Cate, 2019). Inclusive classrooms are designed to be physically and
academically accessible to all students. This may involve modifying the physical
environment, curriculum, and teaching methods to accommodate diverse learning styles and
needs (Lamport, Graves, & Ward, 2012). Inclusive education often involves providing
individualized support to students based on their specific needs. This may include specialized
instruction, assistive technologies, and additional support from teaching assistants or special

education professionals (Espin, Deno, & Albayrak-Kaymak, 1998).
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Teachers, parents, and support staff collaborate to create a supportive and inclusive
learning environment. This collaborative approach helps ensure that each student's needs are
effectively addressed (Lakkala et al., 2021). Inclusive classrooms often use differentiated
instruction, which means teachers adapt their teaching methods and materials to meet
students' diverse learning needs (Rachmawati et al., 2016). Inclusive education promotes a
positive school culture that values diversity, promotes empathy and understanding, and
encourages peer support and friendship among students with and without disabilities (Wulan
& Sanjaya, 2022). Many countries have legal and policy frameworks in place to promote
inclusive education, such as the Individuals with Disabilities Education Act (IDEA) in the
United States. These laws and policies help protect the rights of students with disabilities and
ensure they receive appropriate educational services (Grynova & Kalinichenko, 2018;
Justesen, Gilmore, & Morrow, 2006). Inclusive education can have several benefits, including
fostering social inclusion, improving academic outcomes for all students, and reducing stigma
associated with disabilities and differences. It is important to note that inclusive education can
be challenging to implement, and it may require ongoing professional development,
resources, and support for educators and schools to ensure its success. Raising awareness and
creating an inclusive environment for refugee students requires a collaborative effort
involving teachers, school administrators, students, and the broader community.

It is essential to recognize and appreciate the unique strengths and experiences that
refugee students bring to the classroom and work to provide them with the support and
resources they need to succeed in their education. Incorporating the experiences of refugee
students into textbooks is an important step toward promoting inclusivity and fostering a more
empathetic, informed society. By doing so, educational institutions can help reduce
stereotypes and biases while creating a more welcoming and supportive environment for all

students. Hence, the present research aims to investigate whether the English as a Foreign
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Language (EFL) textbooks, which are intended for students in grades 6 to 12 and have
received approval from the Bangladesh National Curriculum and Textbook Board, include
any mention of the Rohingya refugees who fled to Bangladesh in response to the Rohingya
genocide perpetrated by Myanmar.

Rohingya Genocide in Myanmar

The Rohingya genocide refers to the systematic and widespread violence, persecution,
and atrocities committed against the Rohingya ethnic minority in Myanmar (formerly known
as Burma). The term "genocide" is used to describe the deliberate and organized actions
aimed at the destruction of the Rohingya people as a distinct ethnic and religious group (Zarni
& Cowley, 2014). The violence began in earnest in 2017 when the Myanmar military, along
with local militias, launched a brutal campaign against the Rohingya population in the
Rakhine State of Myanmar. This campaign involved mass killings, sexual violence, torture,
forced displacement, and the burning of Rohingya villages. Thousands of Rohingya were
killed, and hundreds of thousands were forced to flee their homes, seeking refuge in
neighboring countries, particularly Bangladesh (Mohajan, 2018). The United Nations and
various human rights organizations have labeled these actions as crimes against humanity and
ethnic cleansing. The international community has also raised concerns about the possibility
of genocide in the context of the Rohingya crisis. The violence against the Rohingya has
sparked a global humanitarian and human rights crisis, with significant implications for the
affected population and the international community's response to such atrocities (Bakali,
2021; Khin, 2017; Siddiquee, 2020).

Rohingya Refugee Education in Bangladesh

The Rohingya, an ethnic minority in Myanmar, have experienced ethnic and religious
armed conflicts, state oppression, and forced displacement. As a result of escalating violent

conflicts since the early 2010s, they have fled Myanmar and sought refuge in neighboring
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countries, with the most significant number of refugees settling in Bangladesh. Residing in
densely populated refugee camps, Rohingya children have minimal opportunities for
education and face significant risks, including health issues, violence, and the threat of human
trafficking (Shohel, 2022). The education of Rohingya refugees in Bangladesh has been a
significant and complex challenge due to the large number of Rohingya refugees who have
sought shelter in Bangladesh, primarily as a result of the Rohingya crisis in Myanmar. The
Rohingya refugee population in Bangladesh primarily resides in refugee camps in Cox's Bazar
district, and many of them are children and youth in need of access to quality education
(Prodip & Garnett, 2019).

Over fifty percent of Rohingya refugee children in Bangladesh have been unable to
access formal education since 2017, when the Myanmar government initiated persecution and
widespread atrocities in Rakhine. Education is essential for them, as it protects their rights and
offers a pathway to future livelihoods that can benefit both refugee and host communities in
the long term (Hossain, 2021). Rohingya refugee children residing in Bangladesh are
compelled to participate in labor activities both within and beyond the refugee camps for a
variety of reasons. Several factors contribute to this situation, including the absence of formal
identification, restricted access to the formal labor market, a lack of social prohibitions against
child labor, limited aspirations, family composition, and substandard living conditions. These
factors drive children, particularly those outside the camps, to partake in various labor roles.
Many find employment in small workshops as laborers or work as domestic helpers in host
community households. Undocumented children are also at risk of falling victim to bonded
labor, involvement in the sex trade, and trafficking in the region. The absence of access to
formal education exacerbates this crisis, necessitating immediate assistance and intervention

from local and international organizations (Hoque, 2021).
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The international community is grappling with the task of offering a lasting resolution
to this crisis, while simultaneously encountering substantial hurdles in safeguarding the rights
of these individuals who lack nationality. Given current conditions, refugee education, despite
strong advocacy, faces numerous obstacles (Mahmud & Nalifa, 2020). The Rohingya
community's stateless status in Myanmar, coupled with the denial of refugee, permanent
residency, or asylum status in Bangladesh, has deterred them from pursuing education. They
are prohibited from using either the Bangladeshi or Burmese curriculum, and educational
institutions do not issue any certification documents for their studies. Furthermore,
Bangladeshi government officials are opposed to refugees continuing their education, as they
are currently grappling with the challenge of providing essential rights and services to their
own citizens. The relevant ministries within the Bangladeshi government do not regularly
collaborate to formulate and implement policies to address the educational needs of refugees.
Consequently, the Rohingya community has become caught in a political struggle between
Bangladesh and Myanmar.

Besides, during the COVID-19 pandemic, most educational providers were unable to
deliver in-person educational assistance to Rohingya children in the Cox's Bazar camp in
Bangladesh. However, some sector partners, including 'Home School,' offered online
education. Despite some drawbacks, such as the absence of funding for formal education, a
shortage of community organizers, a limited range of subjects, short class durations, and
unreliable internet connectivity, home schooling played a significant role in promoting the
sustainable well-being of Rohingya refugees in Bangladesh. It provided a safe and nurturing
learning environment, promoted equal participation of both boys and girls, and contributed to

healing from trauma and alleviating concerns about violence in the camp.
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Methodology
Content analysis is a research method used to systematically analyze the content,
structure, and presentation of information in educational materials, such as textbooks, to
identify and evaluate specific characteristics, themes, and patterns. This method is commonly
used in education, communication, and the social sciences to assess the content of textbooks
and instructional materials. In the present research, we employed content analysis to
investigate whether EFL textbooks created for students in grades 6 to 12 and approved by the
Bangladesh National Curriculum and Textbook Board contain any mention of Rohingya
refugees who sought sanctuary in Bangladesh as a consequence of the Rohingya genocide
perpetrated by Myanmar. The following textbooks were investigated in order to find the
related representations:
e English Class VI
e English Class VII
e English for Today Class VIII
e English for Today Classes IX-X
e English for Today Classes XI-XII
All the textbooks are developed by the National Curriculum and Textbook Board,
Bangladesh, and can be obtained from the official website of the Bangladesh National Portal
(http://www.nctb.gov.bd/).
Findings and Results
The following table represents the frequency and percentage of Rohingya refugees in
the analyzed textbooks. The analysis included 5 EFL textbooks from various educational

levels. The textbooks were selected based on their widespread use in the educational system.
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Table 1. The Frequency and Percentage of Rohingya Refugees

Instruments f %
English Class VI - -
English Class VII - -
English for Today Class - -

VIII

English for Today Classes - -
IX-X

English for Today Classes 1 100.00
XI-XII

Total 1 100.00

Table 1 shows that within the range of English classes spanning grades 6 to 12, a
single Rohingya refugee was observed, who was registered in the "English for Today Classes
11-12." The table offers a succinct overview of the occurrence of Rohingya refugees in
English classes across the designated grade levels. The following figure represents the

mentioned occurrence.

International Journal of Social
Sciences Paradigams
1JSSP



D. Read the stories below. Whea you have finished reading, write on the blank
space on the top of each story what the story is about— civic engagement,
volunteeriam, or service learning.

Scenario 1:

Famous Hollywood actresa,
Anjelina Jolie, came to
_ Bangladesh as United Nations
. High Commission for Refugees

2019. She visited the refugees in
their carops and talked to them,
and spent time with some
children in their school.

villages in the Arakan state of Myanmar. Visiting the world’s largest refugee
settlement, Mzs. Jolie called for expanded access to education for Rohingya
children. Afierwards she wrged for an end to injustices that had driven nearly one
million Rohingvas into exile in Bangladesh.

Addressing the refugees in the camp, the UNEHCR special envoy said, “I want to
say I am humbled and proud to stand with you todey. You have every right to live
in security, to be free to practice your religion and to coexist with people of other
faiths and ethmicities. You have every right not io be staieless, and the way you
have been treated shames us all.”

Figure 1. Rohingya Refugees in English for Today Classes XI-XII
Discussion and Conclusion

The findings of the content analysis reveal limited representation of Rohingya
refugees in the English as a Foreign Language (EFL) textbooks used in Bangladesh. Among
the textbooks studied, only one instance of reference to a Rohingya refugee was identified,
and this individual was found in the "English for Today Classes XI-XII." The presence of a
single reference to a Rohingya refugee in the EFL textbooks is a noteworthy observation.
Given the magnitude of the Rohingya refugee crisis and its profound impact on Bangladesh,
both socially and politically, educational materials would include content addressing this
humanitarian issue more comprehensively. The representation of Rohingya refugees in
textbooks can play a vital role in fostering empathy, awareness, and understanding among

students regarding the challenges and experiences faced by the refugee population.
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Additionally, it can serve as a means to promote inclusivity and sensitivity within the
educational system. The limited inclusion of Rohingya refugees in the analyzed textbooks
reflects a missed opportunity to engage students in meaningful discussions about the refugee
crisis, human rights, and the importance of inclusive education. It is important to
acknowledge that education is not only a means of imparting knowledge but also a tool for
shaping attitudes, values, and perceptions. By integrating the experiences and stories of
Rohingya refugees into textbooks, educators can create a more informed and empathetic
student body.

Furthermore, the findings emphasize the significance of content analysis as a research
method for scrutinizing content and representation in educational materials. This research
underscores the need for periodic reviews and updates to ensure that textbooks align with
evolving global events, societal values, and educational objectives. In doing so, textbooks can
serve as valuable resources that not only educate but also promote social inclusion, diversity,
and cultural sensitivity. To address this issue, there is a need for collaborative efforts between
educational institutions, curriculum developers, and government agencies to ensure that
educational materials accurately represent the diverse society and the challenges faced by
marginalized populations, such as Rohingya refugees. Additionally, teacher training programs
should incorporate strategies for effectively addressing refugee-related topics in the
classroom.

In conclusion, the content analysis conducted in this research highlights the limited
representation of Rohingya refugees in EFL textbooks used in Bangladesh. To promote
inclusive education, it is essential to consider the content, cultural sensitivity, language
support, and teacher training to ensure that all students, including refugees, have the

opportunity to learn and thrive. By integrating the experiences of Rohingya refugees into
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textbooks, educational institutions can help create an inclusive learning environment that

prepares students to be informed and empathetic global citizens in an interconnected world.

Implications

The research findings have several implications for promoting inclusive education and

empathy by integrating refugee experiences into school textbooks, particularly for Rohingya

refugees in Bangladesh.

(&

The presence of only one reference to a Rohingya refugee in the analyzed textbooks
underscores the urgency of comprehensive representation. To promote inclusive
education and foster empathy among students, it is crucial to enrich textbooks with a
broader range of perspectives and experiences of refugee populations, such as the
Rohingya. Curriculum developers and educational authorities should take steps to
ensure that the stories and challenges faced by refugees are integrated more
comprehensively into textbooks.

The limited representation of Rohingya refugees in textbooks highlights the need for
regular content review and updates. Educational materials should align with evolving
global events, societal values, and educational objectives. Continuous efforts should
be made to reflect the evolving dynamics of refugee crises and humanitarian issues,
providing students with current, relevant information.

Teachers play a pivotal role in delivering the curriculum and facilitating discussions
on sensitive topics like refugee experiences. To effectively address refugee-related
content in the classroom, teacher training programs should incorporate strategies for
handling these topics with sensitivity and cultural awareness. Educators should be
equipped to lead discussions that promote empathy, understanding, and informed

perspectives among students.
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e To address the limited representation of refugees in textbooks, collaborative efforts are
required among educational institutions, curriculum developers, and government
agencies. These stakeholders should work together to ensure that educational materials
accurately represent the diverse society and the challenges faced by marginalized
populations, including refugees. Engaging with refugee communities and experts can
provide valuable insights for creating more inclusive content.

e The research underscores the importance of promoting inclusivity and creating
awareness about the challenges faced by refugee students. Schools and communities
should recognize and appreciate the unique strengths and experiences that refugee
students bring to the classroom. This acknowledgment can help reduce stereotypes and
biases while fostering a more welcoming and supportive learning environment.

e Incorporating refugee experiences into textbooks aligns with preparing students to be
informed and empathetic global citizens in an interconnected world. This approach not
only imparts knowledge but also shapes attitudes and values that contribute to a more
compassionate and inclusive society.

In conclusion, the limited representation of Rohingya refugees in EFL
textbooks used in Bangladesh serves as a call to action for promoting inclusive education and
empathy through the integration of refugee experiences in educational materials. By
addressing the implications outlined above, educational institutions and authorities can take
significant steps toward creating a more inclusive, empathetic, and informed student body that

values diversity and contributes to a more inclusive and understanding society.
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Genisletilmis Tiirkce Ozet

Direng Sesleri: Empatiyi ve Kapsayici Egitimi Tesvik Etmek — Banglades EFL Ders

Kitaplarinda Rohingya Miilteci Entegrasyon Calismasi

Miilteci egitimi ve kapsayict uygulamalarin okul ders kitaplarinda kullanilmasi, egitimde
cesitliligi, esitligi ve sosyal icermeyi tesvik etmenin hayati bir yoludur. Bu siire¢, miilteciler
de dahil olmak iizere tim 6grencilerin 6grenme ve geligsme firsatina sahip olmasini saglamak
icin igerigin, kiiltiirel duyarliligin, dil desteginin ve 6gretmen egitiminin dikkatle
degerlendirilmesini gerektirir. Ders kitaplarina miilteci egitimi ve kapsayict uygulamalarin
dahil edilmesiyle, 6grenciler daha genis bir bakis a¢is1 ve deneyim yelpazesine maruz kalir,
akranlar1 arasinda empati ve anlayisi gelistirir. Ayrica, cesitliligi kutlayan ve 6grencileri
giderek daha fazla birbirine bagli bir diinyada kiiresel vatandaslar olmaya hazirlayan
kapsayici bir 6grenme ortami yaratmaya yardimci olur. Bu hedefe odaklanarak, mevcut
arastirma, 6 ila 12. siniflardaki 6grenciler i¢in tasarlanmis ve Banglades Ulusal Miifredat ve
Ders Kitab1 Kurulu tarafindan onaylanmis Ingilizce Yabanci Dil (EFL) ders kitaplarinin,
Myanmar tarafindan gergeklestirilen Rohingya soykirimi nedeniyle Banglades'e siginan
Rohingya miiltecilerine atifta bulunup bulunmadigini incelemeyi amaglamaktadir. Rohingya
krizi, Banglades lizerinde hem sosyal hem de politik olarak 6nemli bir etki yaratmistir. EFL
ders kitaplariin bu insani meseleyi nasil ele aldigin1 anlamak ¢ok dnemlidir, ¢iinkii bunlar
ogrencilerin Rohingya miiltecilerinin i¢inde bulundugu duruma kars1 empati ve anlayigini
gelistirebilir. Ayrica, bu konunun ders kitaplarindaki tasvirini analiz etmek, okullarda

kullanilan egitim materyallerinin kapsayiciligina ve duyarliligina 1s1k tutabilir.

Kapsayici egitim, yetenek, engellilik, gegmis veya farkliliklarina bakilmaksizin tim
ogrencilerin diizenli ana akim siniflara ve okul etkinliklerine dahil edilmesini tesvik eden bir
egitim felsefesi ve yaklagimidir. Temel fikir, her 6grencinin ait olma duygusu hissettigi,

o0grenme ve katilim igin esit firsatlarin verildigi ve tam potansiyellerine ulagsmalari i¢in
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desteklendigi bir ortam yaratmaktir. Kapsayici egitim, ¢esitli yeteneklere, gegmislere ve
ihtiyaclara sahip 6grencileri kaydetmeyi amaglar. Buna engelli 6grenciler, farkl kiiltiirel ve
dilsel ge¢mislerden gelenler ve diger benzersiz 6grenme gereksinimleri olanlar dahildir.
Kapsayici siniflar, tiim 6grencilere fiziksel ve akademik olarak erisilebilir olacak sekilde
tasarlanmigtir. Bu, farkli 6grenme stillerine ve ihtiyaglarina uyum saglamak i¢in fiziksel
ortamin, miifredatin ve 6gretim yontemlerinin degistirilmesini igerebilir. Kapsayici egitim
genellikle 6grencilere 6zel ihtiyaglarina gore bireysellestirilmis destek saglamayi igerir. Bu,
0zel talimat, yardime1 teknolojiler ve 6gretim asistanlarindan veya 6zel egitim uzmanlarindan
ek destek icerebilir. Ogretmenler, veliler ve destek personeli, destekleyici ve kapsayici bir
Ogrenme ortami yaratmak i¢in igbirligi yapar. Bu igbirlik¢i yaklasim, her 6grencinin
ihtiyaclarmin etkili bir sekilde karsilanmasini saglamaya yardime1 olur. Kapsayict siiflar
genellikle farklilagtirilmis 6gretimi kullanir, bu da 6gretmenlerin 6gretim yontemlerini ve
materyallerini 6grencilerin ¢esitli 6grenme ihtiyaclarini karsilamak i¢in uyarladigi anlamina
gelir. Kapsayici egitim, ¢esitlilige deger veren, empati ve anlayisi tesvik eden ve engelli ve
engelsiz 6grenciler arasinda akran destegi ve arkadasligi tesvik eden pozitif bir okul kiiltiiriinii
destekler. Bir¢ok tilke, Amerika Birlesik Devletleri'ndeki Engelli Bireyler Egitim Yasasi
(IDEA) gibi kapsayici egitimi tesvik etmek icin yasal ve politika ¢ergevelerine sahiptir. Bu
yasalar ve politikalar, engelli 6grencilerin haklarin1 korumaya ve uygun egitim hizmetleri
almalarini saglamaya yardimci olur. Kapsayici egitim, sosyal igermeyi tegvik etmek, tiim
ogrenciler icin akademik sonuglar iyilestirmek ve engellilik ve farkliliklarla iligkili
damgalamay1 azaltmak dahil olmak {izere ¢esitli faydalar saglayabilir. Kapsayici egitimin
uygulanmasinin zor olabilecegini ve basarisini saglamak i¢in egitimciler ve okullar i¢in
stirekli mesleki gelisim, kaynaklar ve destek gerektirebilecegini belirtmek dnemlidir. Miilteci
ogrenciler icin farkindalik yaratmak ve kapsayici bir ortam olusturmak, 6gretmenler, okul

yoneticileri, 6grenciler ve daha genis toplumun isbirligini gerektirir. Miilteci 6grencilerin
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siifa getirdigi benzersiz gii¢lii yonleri ve deneyimleri tanimak ve takdir etmek ve
egitimlerinde basarili olmalar i¢in ihtiya¢ duyduklari destek ve kaynaklar1 saglamak esastir.
Miilteci 6grencilerinin deneyimlerini ders kitaplarina dahil etmek, kapsayiciligi tesvik etmeye
ve daha empatik, bilgili bir toplum olusturmaya yonelik 6nemli bir adimdir. Bunu yaparak,
egitim kurumlari stereotipleri ve 6nyargilar1 azaltmaya yardimei olabilirken, tiim 6grenciler
icin daha davetkar ve destekleyici bir ortam yaratabilir. Bu nedenle, mevcut aragtirma, 6 ila
12. smiflardaki 6grenciler i¢in tasarlanmis ve Banglades Ulusal Miifredat ve Ders Kitab1
Kurulu tarafindan onaylanmis Ingilizce Yabanci Dil (EFL) ders kitaplarmin, Myanmar
tarafindan islenen Rohingya soykirimina yanit olarak Banglades'e siginan Rohingya

miiltecilerine herhangi bir atifta bulunup bulunmadigini aragtirmay1 amaglamaktadir.

Rohingya soykirimi, Myanmar'daki (eski adiyla Burma) Rohingya etnik azinliga kars1 islenen
sistematik ve yaygin siddet, zuliim ve vahsetleri ifade eder. "Soykirim" terimi, Rohingya
halkinin ayr1 bir etnik ve dini grup olarak yok edilmesini amaclayan kasitli ve organize
eylemleri tanimlamak i¢in kullanilir. Siddet, 2017'de Myanmar ordusunun, yerel milislerle
birlikte, Myanmar'in Rakhine Eyaleti'ndeki Rohingya niifusuna kars1 acimasiz bir kampanya
baslatmasiyla basladi. Bu kampanya, toplu katliamlar, cinsel siddet, iskence, zorla yerinden
etme ve Rohingya koylerinin yakilmasini iceriyordu. Binlerce Rohingya 6ldiiriildii ve yiiz
binlercesi evlerinden kagmak zorunda kaldi, 6zellikle Banglades olmak iizere komsu tilkelere
sigindi. Birlesmis Milletler ve ¢esitli insan haklar1 orgiitleri bu eylemleri insanliga karsi suglar
ve etnik temizlik olarak nitelendirdi. Uluslararasi toplum ayrica Rohingya krizi baglaminda
soykirim olasilig1 hakkinda endiselerini dile getirdi. Rohingya'ya kars1 siddet, etkilenen niifus
ve uluslararasi toplumun tepkisi i¢in dnemli sonuglar1 olan kiiresel bir insani ve insan haklar1

krizini tetikledi.

Myanmar'da bir etnik azinlik olan Rohingya, etnik ve dini silahl1 ¢atismalar, devlet baskis1 ve

zorla yerinden edilme yagamistir. 2010'larin bagindan bu yana tirmanan siddetli ¢atismalar
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sonucunda Myanmar'dan kagarak komsu iilkelere siginmiglar, en biiytlik miilteci sayis1
Banglades'e yerlesmistir. Yogun niifuslu miilteci kamplarinda yasayan Rohingya ¢ocuklari,
egitim i¢in asgari firsatlara sahiptir ve saglik sorunlari, siddet ve insan ticareti tehdidi dahil
olmak {izere onemli risklerle kars1 karsiyadir. Banglades'teki Rohingya miiltecilerinin egitimi,
Myanmar'daki Rohingya krizi sonucunda Banglades'e siginan ¢ok sayida Rohingya miiltecisi
nedeniyle 6nemli ve karmasik bir zorluk olmustur. Banglades'teki Rohingya miilteci niifusu
agirlikli olarak Cox's Bazar bolgesindeki miilteci kamplarinda yasamaktadir ve bircogu
kaliteli egitime erisime ihtiya¢ duyan ¢ocuk ve genglerden olugsmaktadir. 2017'den bu yana,
Myanmar hiikiimeti Rakhine'de zuliim ve yaygin vahset baslattiginda, Banglades'teki
Rohingya miilteci cocuklarinin yiizde ellisinden fazlas1 6rgiin egitime erisememistir. Egitim
onlar i¢in ¢ok dnemlidir, ¢linkii haklarin1 korur ve hem miilteci hem de ev sahibi topluluklara
uzun vadede fayda saglayabilecek gelecekteki ge¢im kaynaklarina bir yol sunar. Banglades'te
yasayan Rohingya miilteci ¢cocuklari, ¢esitli nedenlerle miilteci kamplari i¢inde ve disinda
calisma faaliyetlerine katilmak zorunda kalmaktadir. Bu duruma katkida bulunan birkag¢ faktor
arasinda resmi kimlik eksikligi, resmi isgiicii piyasasina kisith erisim, ¢ocuk is¢iligine karst
sosyal yasaklarin olmamasi, sinirli istekler, aile yapisi ve diisiik yasam kosullar1 yer
almaktadir. Bu faktorler, 6zellikle kamplar disindaki ¢ocuklari ¢esitli is rollerinde yer almaya
itmektedir. Bircogu kiiciik atolyelerde is¢i olarak veya ev sahibi topluluk hanelerinde ev
yardimcist olarak is bulmaktadir. Belgesiz ¢ocuklar da bolgede borg koleligi, seks ticareti ve
insan ticareti kurban1 olma riski altindadir. Orgiin egitime erisimin olmamasi bu krizi
siddetlendirmekte, yerel ve uluslararasi kuruluglardan acil yardim ve miidahale
gerektirmektedir. Uluslararasi toplum, bu krize kalic1 bir ¢6ziim sunma goreviyle bogusurken,
ayn1 zamanda vatandaslig1 olmayan bu bireylerin haklarini korumada 6nemli engellerle
karsilasmaktadir. Mevcut kosullar géz oniine alindiginda, gii¢lii savunuculuga ragmen miilteci

egitimi bir¢ok engelle kars1 karsiyadir. Rohingya toplulugunun Myanmar'daki vatansiz
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statiisii, Banglades'te miilteci, daimi ikamet veya siginma statiisliniin reddedilmesiyle
birlesince, onlar1 egitimden uzaklastirmistir. Ne Banglades ne de Birmanya miifredatini
kullanmalar1 yasaktir ve egitim kurumlar1 ¢aligmalari ig¢in herhangi bir sertifika belgesi
vermemektedir. Ayrica, Banglades hiikiimet yetkilileri, kendi vatandaslarina temel hak ve
hizmetleri saglama zorluguyla bogusurken, miiltecilerin egitimlerine devam etmelerine karsi
cikmaktadir. Banglades hiikiimeti i¢indeki ilgili bakanliklar, miiltecilerin egitim ihtiyaglarini
karsilamak i¢in politikalar formiile etmek ve uygulamak i¢in diizenli olarak igbirligi
yapmamaktadir. Sonug olarak, Rohingya toplulugu Banglades ve Myanmar arasindaki siyasi
bir miicadelenin i¢ine diigmiistiir. Ayrica, COVID-19 salgini sirasinda, ¢ogu egitim saglayicisi
Banglades'in Cox's Bazar kampindaki Rohingya ¢ocuklarina yiiz ylize egitim yardimi
saglayamadi. Ancak, 'Ev Okulu' dahil olmak iizere baz1 sektor ortaklari ¢evrimigi egitim
sundu. Bazi dezavantajlara ragmen, evde egitim Banglades'teki Rohingya miiltecilerinin
stirdiiriilebilir refahini tegvik etmede 6nemli bir rol oynadi. Glivenli ve besleyici bir 6grenme
ortami sagladi, hem erkek hem de kiz ¢cocuklarin esit katilimini tesvik etti ve travmadan
iyilesmeye ve kamptaki siddetle ilgili endiseleri hafifletmeye katkida bulundu.

Icerik analizi, ders kitaplar1 gibi egitim materyallerindeki bilgi icerigini, yapisini ve
sunumunu sistematik olarak analiz etmek, belirli 6zellikleri, temalar1 ve kaliplar1 belirlemek
ve degerlendirmek icin kullanilan bir aragtirma yontemidir. Bu yontem egitim, iletisim ve
sosyal bilimlerde ders kitaplarinin ve 6gretim materyallerinin i¢erigini degerlendirmek i¢in
yaygin olarak kullanilir. Mevcut arastirmada, 6 ila 12. simiflardaki 6grenciler i¢in olusturulan
ve Banglades Ulusal Miifredat ve Ders Kitab1 Kurulu tarafindan onaylanan EFL ders
kitaplarinin, Myanmar tarafindan gergeklestirilen Rohingya soykirimi sonucunda Banglades'e
siginan Rohingya miiltecilerine herhangi bir atifta bulunup bulunmadigini arastirmak i¢in
ierik analizi kullandik. incelenen ders kitaplar1 arasinda ingilizce Sinif VI, Ingilizce Sinif

VII, Bugiiniin Ingilizcesi Smif VIII, Bugiiniin Ingilizcesi Siniflar IX-X ve Bugiiniin
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Ingilizcesi Smiflar XI-XII yer almaktadir. Tiim ders kitaplar1 Banglades Ulusal Miifredat ve
Ders Kitab1 Kurulu tarafindan gelistirilmistir ve Banglades Ulusal Portali'nin resmi web

sitesinden temin edilebilir.

Icerik analizinin bulgular1, Banglades'te kullanilan ingilizce Yabanci Dil (EFL) ders
kitaplarinda Rohingya miiltecilerinin sinirli temsilini ortaya koymaktadir. incelenen ders
kitaplar1 arasinda, yalnizca bir Rohingya miiltecisine atifta bulunuldugu ve bu kisinin
"Bugiiniin Ingilizcesi Siniflar XI-XII"de bulundugu tespit edilmistir. EFL ders kitaplarinda
Rohingya miiltecisine tek bir atifta bulunulmasi dikkate deger bir gézlemdir. Rohingya
miilteci krizinin biiylikliigli ve Banglades iizerindeki hem sosyal hem de politik derin etkisi
g6z Oniine alindiginda, egitim materyalleri bu insani meseleyi daha kapsamli bir sekilde ele
alan icerigi icermelidir. Rohingya miiltecilerinin ders kitaplarinda temsili, 6grencilerin miilteci
niifusunun karsilastig1 zorluklar ve deneyimler hakkinda empati, farkindalik ve anlayis
gelistirmesinde hayati bir rol oynayabilir. Ayrica, egitim sistemi i¢inde kapsayiciligi ve
duyarhilig1 tesvik etmenin bir yolu olarak hizmet edebilir. Analiz edilen ders kitaplarinda
Rohingya miiltecilerinin siirli dahil edilmesi, 6grencileri miilteci krizi, insan haklar1 ve
kapsayici egitimin 6nemi hakkinda anlamli tartismalara dahil etmek i¢in kagirilmig bir firsati
yansitmaktadir. Egitimin sadece bilgi aktarma araci degil, ayn1 zamanda tutumlari, degerleri
ve algilar sekillendirme araci oldugunu kabul etmek dnemlidir. Rohingya miiltecilerinin
deneyimlerini ve hikayelerini ders kitaplarina entegre ederek, egitimciler daha bilgili ve
empatik bir 6grenci kitlesi olusturabilirler. Ayrica, bulgular, egitim materyallerindeki icerigi
ve temsili incelemek icin bir arastirma yontemi olarak igerik analizinin 6nemini
vurgulamaktadir. Bu arastirma, ders kitaplarinin gelisen kiiresel olaylar, toplumsal degerler ve
egitim hedefleriyle uyumlu olmasini saglamak i¢in periyodik incelemeler ve giincellemeler
yapilmasi gerektigini vurgulamaktadir. Bunu yaparak, ders kitaplar1 sadece egitim vermekle

kalmayip ayn1 zamanda sosyal icermeyi, cesitliligi ve kiiltiirel duyarlilig: tesvik eden degerli
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kaynaklar olarak hizmet edebilir. Bu sorunu ele almak i¢in, egitim kurumlari, miifredat
gelistiricileri ve devlet kurumlari arasinda igbirligi ¢abalarina ihtiyag vardir, bu da egitim
materyallerinin ¢esitli toplumu ve Rohingya miiltecileri gibi marjinalize edilmis niifusun
karsilagtig1 zorluklart dogru bir sekilde temsil etmesini saglar. Ayrica, 6gretmen egitim
programlari, sinifta miilteciyle ilgili konulari etkili bir sekilde ele almak icin stratejiler
icermelidir. Sonug olarak, bu arastirmada yapilan igerik analizi, Banglades'te kullanilan EFL
ders kitaplarinda Rohingya miiltecilerinin sinirli temsilini vurgulamaktadir. Kapsayici egitimi
tesvik etmek i¢in, tiim 6grencilerin, miilteciler de dahil olmak iizere, 6grenme ve gelisme
firsatina sahip olmasini saglamak i¢in igerik, kiiltiirel duyarlilik, dil destegi ve 6gretmen
egitimini dikkate almak esastir. Rohingya miiltecilerinin deneyimlerini ders kitaplarina
entegre ederek, egitim kurumlari, 6grencileri birbirine bagh bir diinyada bilgili ve empatik
kiiresel vatandaglar olmaya hazirlayan kapsayici bir 6grenme ortami yaratmaya yardime1

olabilir.

Arastirma bulgulari, 6zellikle Banglades'teki Rohingya miiltecileri i¢in, miilteci deneyimlerini
okul ders kitaplarina entegre ederek kapsayici egitimi ve empatiyi tesvik etmek icin ¢esitli
cikarimlara sahiptir. Analiz edilen ders kitaplarinda Rohingya miiltecisine yalnizca bir atifta
bulunulmasi, kapsamli temsilin aciliyetini vurgulamaktadir. Kapsayict egitimi tesvik etmek ve
ogrenciler arasinda empatiyi gelistirmek icin, ders kitaplarin1 Rohingya gibi miilteci
niifuslarinin daha genis bir bakis acis1 ve deneyim yelpazesiyle zenginlestirmek ¢cok
onemlidir. Miifredat gelistiricileri ve egitim yetkilileri, miiltecilerin karsilastig1 hikayelerin ve
zorluklarin ders kitaplarina daha kapsamli bir sekilde entegre edilmesini saglamak i¢in
adimlar atmalidir. Ders kitaplarinda Rohingya miiltecilerinin sinirli temsili, diizenli igerik
incelemesi ve glincellemelerinin gerekliligini vurgulamaktadir. Egitim materyalleri, gelisen
kiiresel olaylar, toplumsal degerler ve egitim hedefleriyle uyumlu olmalidir. Miilteci

krizlerinin ve insani meselelerin gelisen dinamiklerini yansitmak, 6grencilere giincel, ilgili
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bilgiler saglamak igin siirekli cabalar gosterilmelidir. Ogretmenler, miifredat: sunmada ve
miilteci deneyimleri gibi hassas konularda tartigmalar1 kolaylastirmada 6nemli bir rol
oynamaktadir. Sinifta miilteciyle ilgili i¢erigi etkili bir sekilde ele almak i¢in, 6gretmen egitim
programlari, bu konular1 duyarhilik ve kiiltiirel farkindalikla ele alma stratejilerini igermelidir.
Egitimciler, 6grenciler arasinda empati, anlayis ve bilgili bakis agilarini tesvik eden
tartigmalar1 yonetmek i¢in donatilmalidir. Ders kitaplarinda miiltecilerin sinirli temsilini ele
almak i¢in, egitim kurumlari, miifredat gelistiricileri ve devlet kurumlari arasinda isbirligi
cabalar1 gerekmektedir. Bu paydaslar, egitim materyallerinin ¢esitli toplumu ve miilteciler de
dahil olmak iizere marjinalize edilmis niifusun karsilastig1 zorluklar1 dogru bir sekilde temsil
etmesini saglamak i¢in birlikte ¢aligmalidir. Miilteci topluluklari ve uzmanlarla etkilesim
kurmak, daha kapsayic1 igerik olusturmak i¢in degerli bilgiler saglayabilir. Arastirma,
kapsayicilig1 tesvik etmenin ve miilteci 6grencilerin karsilagtigi zorluklar hakkinda farkindalik
yaratmanin 6nemini vurgulamaktadir. Okullar ve topluluklar, miilteci 6grencilerin sinifa
getirdigi benzersiz gli¢lii yonleri ve deneyimleri tanimali ve takdir etmelidir. Bu tanima,
stereotipleri ve Onyargilar1 azaltmaya yardimer olabilirken, daha davetkar ve destekleyici bir
O0grenme ortami olusturabilir. Miilteci deneyimlerini ders kitaplarina dahil etmek, 6grencileri
birbirine bagl bir diinyada bilgili ve empatik kiiresel vatandaglar olmaya hazirlamakla
uyumludur. Bu yaklagim sadece bilgi aktarmakla kalmaz, ayn1 zamanda daha sefkatli ve
kapsayici bir topluma katkida bulunan tutumlar1 ve degerleri de sekillendirir. Sonug olarak,
Banglades'te kullanilan EFL ders kitaplarinda Rohingya miiltecilerinin sinirli temsili, egitim
materyallerine miilteci deneyimlerinin entegrasyonu yoluyla kapsayici egitimi ve empatiyi
tesvik etmek i¢in bir eylem cagrisi olarak hizmet etmektedir. Yukarida 6zetlenen ¢ikarimlari
ele alarak, egitim kurumlar1 ve yetkililer, ¢esitlilige deger veren ve daha kapsayici ve anlayislt
bir topluma katkida bulunan daha kapsayici, empatik ve bilgili bir 6grenci kitlesi olusturmak

i¢in 6nemli adimlar atabilirler.
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